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Quality Assurance Review  
 
The review team, comprising host school leaders and visiting reviewers, agree that 
evidence indicates these areas are evaluated as follows: 

Leadership at all levels Leading 

Quality of provision and outcomes 
 
AND 

Leading 

Quality of provision and  

outcomes for disadvantaged 

pupils and pupils with additional 

needs 

 

Area of excellence N/A 

Previously accredited valid areas 
of excellence 

PE, school sports and physical 

activity, 23/04/2018. 

Partnerships, 27/02/2017. 

Overall peer evaluation estimate Leading 

 
The Quality Assurance Review estimates are not equivalent to Ofsted grades. 

The QA Review uses a different framework to Ofsted and the review is 

developmental not judgmental.  
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1. Context and character of the school 

Glebe School caters for secondary aged pupils (11-19). There are 260 pupils on roll. 
There are approximately two boys for every one girl at Glebe. Almost 90% of pupils have 
a medical condition. About half of all pupils are disadvantaged. 
 
All pupils have an education, health and care plan (EHCP). There is a diverse range of 
needs. Pupils’ primary needs include moderate learning difficulties, autistic spectrum 
disorders and social, emotional and mental health. 
 
Pupils come from a wide geographical range of mainstream primary schools. The school 
is over capacity and is having discussions with the local authority regarding premises 
development. 
 
The single academy MAT was formed in 2017. 
 
The Glebe vision is to ensure that everybody is included in a harmonious and 
celebratory school community that prepares all pupils to live life independently, 
responsibly and successfully. To help realise this vision there are five core and aspiring 
values: 

Curiosity - a desire to learn more 
Courage - embracing challenges and difficulties 
Collaboration - working together to achieve 
Compassion - understanding and supporting the suffering of others 
Celebration - sharing our success to instil confidence and pride. 

 
Glebe is part of the Challenge Partners ‘growing the top’ network. Leaders use this and 
other networks to share and learn from systemic excellence. 

 

2.1 Leadership at all levels - What went well 

• An illustration of the inclusive, positive ethos at Glebe is the daily morning staff 
briefing. Staff are incredibly attentive. Everybody has high expectations of 
themselves and of each other. Mutual respect is very evident, seen in how senior 
leaders support staff well-being. Consequently, staff and pupils thrive in a 
purposeful, reflective environment. 

• Tutor time provision features in school development planning. Leaders wanted to 
do more for pupils’ personal development within the teaching day. An example of 
this is making stronger links between literacy (notably oracy) and personal and 
social development. Leaders are now seeing more consistent practice, rather than 
pockets of good practice. This strengthens the curriculum offer. 
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• Leaders are very aware of the troubling national statistics around sustained 
careers and destinations for pupils with special educational needs and/or 
disabilities (SEND). Leaders cite case studies, exploring how staff glean 
knowledge about each pupil’s interests and career aspirations to then consider 
pathways into adulthood. Staff explore a wide range of providers to see how best 
to meet pupils’ needs and interests. For example, one pupil is pursuing a 
mechanics course via a local college. 

• Leaders recognise the importance of supporting pupils to be as independent as 
possible in their day-to-day lives. This includes knowing where to locate public 
toilets, how to pay for coffee in shops, and how to access public transport. During 
pupils’ final year at Glebe, they are inducted into college life. One impact of this is 
that pupils becoming less dependent on transport provided by Glebe staff. 

• Leaders ensure that all staff contribute to school improvement. A jigsaw of 
leadership provision ensures that staff have a voice in development work. 
Moreover, staff know how their work (roles and responsibilities) contributes to 
monitoring and evaluation. Staff surveys, department self-evaluation forms and 
day to day dialogue help senior leaders reflect on current provision and make 
informed changes. 

• As a high performing school, leaders seek ways to enable the school to improve 
further. Consequently, leaders engage with a range of networks. These include 
growing the top and the specialist learning partnership. This engagement enables 
staff to develop knowledge and to share effective Glebe practice – phonics 
teaching being a recent example. With well-designed structures and systems, 
including appraisal and professional development provision, areas for further 
improvement at Glebe are identified. 

• There are many examples of staff benefitting in terms of career progression. 
Leaders take time to listen to what individuals seek in terms of their own 
progression. This includes support staff being encouraged to pursue teaching 
qualifications. Further, staff who possess strong leadership attributes and 
potential, are encouraged to develop as leaders. Currently, six staff are following 
national professional qualifications. 

• Leaders are ambitious. They continually seek out how to further improve 
provision. An example of a recent development is the presentation of the school 
development plan (SDP). A one page document now enables staff and governors 
to see at a glance what the current priorities are. Leaders are secure in making 
such changes as they know that monitoring and evaluation systems underpin their 
quality assurance work.  

 

2.2 Leadership at all levels - Even better if… 

…leaders built on current coaching work to support every teacher in improving 
their teaching practice, notably through personalising learning for each pupil. 
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…leaders ensured that every school improvement priority was written in a way 
that helps the reader understand why it is a priority. 

 

3.1 Quality of provision and outcomes - What went well 

• Teachers and teaching assistants use secure knowledge of their pupils to adapt 
learning environments. This means that the physical environment, such as 
display, reflects what pupils need to flourish in their learning. Moreover, it is the 
ethos that adults create which enables collaboration and mutual respect and trust 
to thrive. Pupils feel safe and secure which means they can take risks in their 
learning, safe in the knowledge that staff will support them. 

• Teachers possess strong subject knowledge. They use this to plan sequences of 
lessons which enable pupils to build on their prior learning. During lessons, 
teachers facilitate discussions between pupils, fluently referring to key vocabulary. 
In a Year 8 science lesson, the teacher frequently used technically correct 
language when talking about the experiment to be carried out by the pupils. Such 
provision prepares pupils well for subsequent learning.  

• Pupils are keen to engage in lessons. This, coupled with very positive attitudes to 
learning, means that pupils make strong progress in their studies. Teaching and 
learning is purposeful, with both staff and pupils knowing how learning builds 
towards clearly defined end points. 

• Routines and expectations are embedded. Consequently, pupils readily and 
happily begin lessons on time. Staff are seeing the impact of this sustained 
approach, with all pupils in a Year 11 English lesson, for example, contributing to 
the dialogue. Previously, some pupils would not choose to do so. 

• Secure connections are evident between curriculum methodology and 
implementation. This is because staff understand the purpose of the units of study 
and, consequently, how logical progressive steps are needed to enable pupils to 
acquire and embed knowledge and skills. Staff know that leaders will read their 
planning and that subsequent coaching will support them further. Through the 
appointment of lead practitioners, leadership capacity will be further enhanced. 

• An example of how the school is outward looking, is the school’s leadership of, 
and engagement with, ‘London Climate Action Week’. This ten year project is 
about persuading school leaders to consider their curriculum in light of ‘giving 
hope to young people’. Well-being is key, with pupils subsequently understanding 
how they are ‘part of something bigger’. Links with schools around the world (for 
example, Peru) help pupils see themselves as global citizens, with a secure place 
in society. Recently, Year 7 pupils enjoyed the ‘best banquet ever’ with all food 
grown and cooked at Glebe. A sense of worth is palpable at Glebe. 

• The peer mentor programme was set up three years ago. Pupils apply to be a 
mentor, with the process requiring references. Peer mentors help out in a range of 
lessons, including physical education and music. Some mentors also support 
younger pupils with speech and language and behavioural needs, including those 
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who frequent the Den. Mentors talk about being more mature, learning how to 
develop and sustain relationships. Mentors receive an accreditation which then 
feeds into other accreditations – for example in the care industry. 

• Leaders have a very secure knowledge of local arrangements and opportunities. 
This means that all pupils attend work experience and placements that suit their 
interests and aspirations. The ‘new choices’ evening, with a range of employers 
and education settings coming to Glebe, enables parents to learn about local 
opportunities. Staff use transitional reviews to focus on what each pupil needs in 
terms of their preparation for adulthood. 

 

 

3.2 Quality of provision and outcomes - Even better if… 

…all teachers at all times trusted their ability and knowledge to modify lessons as 
they are being delivered. 

 

 

4.1 Quality of provision and outcomes for disadvantaged pupils and 

pupils with additional needs - What went well 

 

• All pupils, especially those with atypical neuro pathways, benefit from 
collaborative learning. Through effective teaching, pupils build knowledge 
together. For example, in a tutor time activity, pupils built their own knowledge 
about the COP 26 summit via sharing their perspectives on the subject matter. 
Teachers are skilled at facilitating dialogue in groups. 

• The holistic curriculum offer blends well academic aspects with life and social 
skills. In many lessons visited during the review, staff expected pupils to work 
collaboratively and converse using technically correct vocabulary. Examples 
included learning in music, art and design and technology. Individual pupils 
benefit well, including those who previously may well have refused to be taught in 
classrooms. 

• There is an effective recruitment strategy. Senior leaders understand the 
importance of appointing the best people to perform the roles required. Leaders 
invest time and energy, often drawing on staff knowledge of the locality and 
relationships therein. The result is excellent appointments. 

• Each pupil’s specific curriculum targets are set with subject leaders. Each pupil’s 
EHCP wording, for example, to develop sequencing, is used to influence such 
targets. This is an example of how leaders and staff couple personal, social and 
emotional needs with academic. 

• Pupils with more complex needs attend the sixth form provision. Pupils are now 
benefitting from a reformed curriculum. Pupils study English and mathematics 
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functional skills along with a wide range of BTEC vocational studies. These 
studies include home cooking and art. The holistic tracker is used to help staff 
consider broader progress measures (including creativity). This complements 
knowledge about pupils’ academic progress. Last summer, pupils left the sixth 
form with very strong outcomes. 

4.2 Quality of provision and outcomes for disadvantaged pupils and 

pupils with additional needs - Even better if… 

…Not applicable 

 

5. Area of Excellence  

Not submitted at this review. 

 
6. What additional support would the school like from the Challenge 
Partners network, either locally or nationally? 

Glebe is already very well connected with Challenge Partners, including through its 
engagement with ‘Growing the Top’. 
 

 

This review will support the school’s continuing improvement. The main findings will be 

shared within the school’s hub in order that it can inform future activities. 

 

Schools can access the School Support Directory; the Challenge Partners online tool that 

enables schools to connect with other schools in your hub and across the national 

network of schools. 

 

Schools can also attend Sharing Leading Practice events where schools showcase 

excellent and/or innovative practice. Sharing Leading Practice events allow school 

leaders with specific improvement needs to visit a school or attend an online webinar 

hosted by a school, with outstanding provision in that area. 

 

Both the School Support Directory and the Shared Leading Practice events can be 

accessed via the Challenge Partners website. 

 

 


