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Quality Assurance Review  
 
The review team, comprising host school leaders and visiting reviewers agree that 
evidence indicates these areas are evaluated as follows: 

Leadership at all levels LEADING 

Quality of provision and outcomes 
 
AND 

LEADING 

Quality of provision and  
outcomes for disadvantaged 
pupils and pupils with additional 
needs 

 

Area of Excellence Not offered at this review 

Previously accredited valid Areas 
of Excellence 

PE, school sports and physical 
activity, 23/04/2018. 
Partnerships, 27/02/2017 

Overall Peer Evaluation Estimate LEADING 
 
This review was not a standard Quality 
Assurance Review. Challenge Partners 
and the school have agreed that this 
review focussed on Humanities, Food 
Technology, Design Technology and PE. 
The estimates for the quality of provision 
and outcomes refers to the preceding 
subject areas. 
 

 
Please note that a Challenge Partners Quality Assurance Review is not equivalent to 
an Ofsted inspection, and agreed peer evaluation estimates from the review are not 
equivalent to Ofsted judgements. 
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1. Context and character of the school 

Glebe school is a co-educational, special academy catering for 226 students aged 
between 11 and 19 years. Glebe school is in a single academy trust.  
There are twice as many boys as girls. All students have education, health and care 
plans (EHCPs). The school caters for students with a wide range of learning difficulties. 
A large majority of students have moderate learning difficulties. Over half of the students 
have autism spectrum conditions (ASC). The proportion of students with more severe 
and complex needs is growing. 
The proportion of students who are disadvantaged is well above the national average.  
Glebe is an outward looking school, leading and sharing excellent practice. Glebe school 
leads the Specialist Learning Partnership (SLP) and has an extensive network of links 
with special and mainstream schools. Glebe is a partner school for initial teacher training 
with the Bromley Schools’ Collegiate. 
Glebe school provides a secondary model of education. Leaders have developed ‘The 
Den’, based on a nurture model, to better meet the needs of a small group of students.  
Glebe is ranked in the top 10% of schools for its’ Progress 8 score. It compares very 
favourably compared to similar schools for their Progress 8, Attainment 8 and 
attendance.   
At Glebe, students live the mantra “We believe we can!” 
  

2.1 Leadership at all levels - What went well 

● Trustees are well supported, mainly by the school, to develop their roles to 
improve the school and hold leaders to account. They complete individual 
governor self-review audits so that they are clear about their development needs 
and areas that they can contribute to. 

● All staff are involved in comprehensive whole school and, where appropriate, self-
evaluation of their areas of responsibility. Self-evaluation includes a useful one-
page summary of strengths and areas for development. School improvement 
planning is comprehensive with precise termly milestones. 

● Glebe school has a settled but dynamic teaching team. There is little staff turnover 
because staff want to be part of the ongoing journey of the school’s and individual 
student success. 

● Senior leaders have created a culture and highly effective systems of continuous 
professional development. This has resulted in great subject knowledge and 
understanding of students and how they learn best across the whole school. 

● Leaders have further improved the programme of teaching assistant (TA) 
continuous professional development (CPD) following an audit of their skills and 
qualifications. Training is delivered through thorough TA induction and specific 
training, including an online training option. TAs have a clear career structure. 
Some TAs have already become teachers or are on this journey. 
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● Due to the headteacher’s belief in distributed leadership, the role of middle 

leaders has been further strengthened. They undergo curriculum self-evaluation in 
their subjects and prepare plans taking account of progress data, work scrutiny 
and learning walks. They work closely with each other and are involved in internal 
and external moderation, especially with schools in the SLP. 

● School leaders have an excellent grasp of students’ attainment and progress. 
Students are assigned a tutor for five years. Leaders and teachers track progress 
using the excellent holistic tracker, which measures communication, 
independence, creativity and problem solving, social skills, emotional well-being 
and academic progress. 

● Student well-being is a major focus at Glebe school. Glebe is a trailblazer school. 
They fund additional bespoke programmes to promote well-being. Students can 
now access mental health support sessions in school. Due to the proactive work 
of the pastoral team there has been a decline in class exclusions. 

● Behaviour management is a strong feature at Glebe school. There have been no 
recent permanent or fixed term exclusions. The school uses purely non-physical, 
flexible personalised support. Rare internal exclusions trigger school family 
meetings to improve the situation. Students develop self-awareness and are able 
to manage their own behaviour and their anger well. The school is developing 
restorative justice approaches as another tool to resolve conflict. 

● Personal development is a great strength of the school. Glebe is a Duke of 
Edinburgh Award centre. There is a comprehensive programme of off-site 
opportunities. This includes learning at Wood Lodge, where students spend time 
developing life skills, and trips to Snowdon and the New Forest. Glebe has 
external accreditation for outdoor learning. The community cup celebrates 
students who have made their mark out of school. 

● Students are well prepared for life outside of and after school. Students 
experience a link course in Year 11. This includes car mechanics and horticulture 
to sample college life. Most students leave the school after Year 11 to go on to 
further education. 

 
2.2 Leadership at all levels - Even better if… 

… leaders ensured that all students have the skills and the opportunities to take on 
leaderships roles, in order to influence the school and improve their own self 
esteem. 

 
3.1 Quality of provision and outcomes - What went well 

● Student behaviour and attitudes to learning are an exceptional feature of the 
school. This is due to staff having highly personalised knowledge of and support 
for students. This is coupled with a practical, relevant and stimulating curriculum 
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offer, with clear boundaries. 

● Teaching staff have a deep knowledge of each student, how they learn and of 
their subject. 

● Students respond well to a culture of respect and tolerance which permeates the 
whole school. Students are proud of their school and develop increasing pride in 
their achievements. 

● Teaching materials and environments are well thought out and designed to 
stimulate and reinforce learning. In the PE department, displays make excellent 
cross-curricular links and celebrate achievement and excellence in a variety of 
ways. These include images of the recent Mount Snowdon expedition, reflecting 
the broad range of abilities and interests across the school. 

● In a well-organised and motivating PE lesson, students skilfully used self and peer 
assessment. The teacher subtly coached students to develop leadership roles. 

● In food technology, all students worked safely, with some independence, following 
clear safety instructions when using knives and cookers. The teacher used 
countdowns and symbolised instructions to support learning well. 

● In a geography lesson, with a highly excitable group of students, the teacher 
challenged the class to work outside in pairs, observing clouds in a weather 
themed lesson. Students demonstrated excellent attitudes to learning, smooth 
transitions and teamwork. A student who had been disruptive before the lesson 
was skilfully re-engaged with learning using a short period of computer use. 

● In design and technology, the starter activity was highly engaging. Students were 
encouraged to be brave and take risks. The well-judged pace of the lesson led to 
high levels of participation. 

● In a literacy lesson, EHCP targets were evident in books and in displays. Students 
responded well to clear expectations for behaviour. Questioning helped students 
to build on prior learning. 

● A school council meeting was well organised, respectful and collaborative. School 
council supports the development of the school, dealing with practical issues, but 
with a ‘think global, act local’ ethos. The school council has taken action to reduce 
the use of single use plastics in school. 

● The school’s holistic tracker measures students’ progress against academic, 
social skills, emotional wellbeing, creativity and problem solving and 
communication, and academic targets. In 2019, all students made expected or 
better progress in these areas. Glebe continued to be in the top 10% of special 
schools for their attainment 8 and progress 8 scores. Girls, who tend to join the 
school with lower attainment than boys, achieved similar outcomes on leaving the 
school. In 2019, almost all students significantly improved their reading age, 
compared to the previous year. 

● Current data shows that in all subject areas almost all students are making 
expected or better than expected progress.   

● Attendance, in line with the mainstream secondary school national average, is a 
strength of the school. This is in spite of the level of deprivation and complex 
needs of the students. Due to the blend of rigorously followed procedures and 
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support for parents, persistent absence has reduced during the the autumn term. 

 
3.2 Quality of provision and outcomes - Even better if… 

… a coaching approach was further developed with teachers, to continue to widen the 
provision of rich learning experiences in the classroom and across the curriculum. 

 
4.1 Quality of provision and outcomes for disadvantaged pupils and 
pupils with additional needs - What went well 
 

• There is a large proportion of vulnerable students, including those who are looked 
after, who are disadvantaged at Glebe school. School leaders are clear that 
quality first teaching is at the heart of improving outcomes for disadvantaged 
students. Interventions include targeted specific reading and numeracy 
programmes and speech, language and occupational therapy. 

• A pastoral support TA and a looked after child TA provide practical every day 
support to targeted students. The progress of looked after children is currently a 
strong feature of the school. The designated TA has a key role in this process. 

• Disadvantaged students demonstrate positive attitudes to learning and overall 
behaviour and conduct is an improving picture. This is due to the well thought out, 
skilful support led by the pastoral team, backed up by all school staff. 

• The approach to improving provision and outcomes for disadvantaged students is 
personalised. Selected vulnerable students take part in the inspirational, Dame 
Kelly Holmes Trust ‘On Track to Achieve’ programme with great impact. 
Vulnerable students rise to the challenge of attending London Fire Brigade days. 

• Staff at Glebe go the extra mile to enable disadvantaged students to develop in 
and out of school. For example, a member of senior staff drove a student to a 
weekend regional cross-country event. Many TAs go the extra mile, giving their 
time freely, to support and develop students in school and community-based 
activities. 

• Students with very specific additional needs are well supported with targeted 
support, for example by a hearing-impaired counsellor. A student who struggled to 
fit in to Glebe now has a two-day placement in a local college following a sports 
science programme and is making strong progress in the three days at Glebe. 

• Attendance for disadvantaged students is broadly in line with their non-
disadvantaged counterparts. Students who are looked after have especially high 
attendance. 

• In 2019, disadvantaged students and students who are looked after made 
expected or better progress towards their holistic targets. The current picture of 
progress is similar to 2019. 
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4.2 Quality of provision and outcomes for disadvantaged pupils and 
pupils with additional needs - Even better if… 

… leaders further developed the provision of extended education and care, in order to 
further improve students’ outcomes and better support families. 

 

 

5. What additional support would the school like from the Challenge 
Partners network, either locally or nationally? 

The school would like to see examples of how other excellent schools have introduced 
coaching approaches that have improved the quality of teaching and learning. 
 
The school would like to find out how other schools have successfully developed 
partnerships with external agencies, to improve mental health and well-being support for 
students. 

 
This review will support the school’s continuing improvement. The main findings 
will be shared within the school’s hub in order that it can inform future activities. 

 


